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This curriculum is an outcome of the project:
“Towards a Culture of Tolerance and Co-Existence: Educating for Human Rights, Nonviolence and Acceptance of the Other”, which has been funded by the European Union (EU). This guide aims to help students:
1. Develop basic knowledge in concepts such as: democracy, good governance, human rights and acceptance of the other.  Furthermore, to link this knowledge with the characteristics of the Arab community in general and the Palestinian community in particular. 

2. Give the opportunity for students to connect with their emotions in relation to their social values during the educational process. Help them understand the relationship between the individual and the group and develop this relation by protecting both groups’ identities and rights. .

3. Help them understand the relationship between the individual and the group, and develop this relationship by protecting both groups’ identities and rights.

4. Identify the characteristics of Palestinian society, the Palestinian political system and the Palestinian school educational system, in order to examine the ongoing changes.  

5. Enhance skills like: evaluating situations before judging them, critical and rational thinking, analytical skills and problem solving skills based on respect of rights.

6. Teach participants new research and analytical skills and how to apply democratic behaviour in every aspect of their lives.
7. Encourage the practice of democracy in every aspect of their lives.

8. Encourage social participation in order to make the society more tolerant, more accepting of the other, more united, more aware of the individual’s and group’s rights.

9. Fortify the values of the participants (tolerance, social solidarity, acceptance of the other) in order to examine the impact of these values on society, politics and education.  

Implementation Mechanisms:
The way this curriculum was designed does not allow the teacher to conduct the class with the focus on the teacher, but focuses instead on participation and the teacher’s interaction with the students. In other words, the teacher will not be the sender and the students the receiver. 

Furthermore, the curriculum requires a diversity of methods and tools to implement these activities. These tools are very simple, inexpensive and available in every school.  Also a variety of presentation techniques are used to avoid boredom. 

The presentation techniques used are as follows:
1. Discussion and Brainstorming: this technique is to ensure that discussion is trainee’s oriented and trainees play a major role in the learning process.  

2. Small Groups Workshops: This efficient technique was used in the following activities:

· Activity # 7: Human Rights 

· Activity # 10: Women in the Parliament 

· Activity # 16: Procedural Justice/ Part Two

· Activity # 18:  Separation of Powers

· Activity # 19: Elections are a Right and a Duty 

· Activity # 20: Transfer of Power

· Activity # 23: Acceptance of the Other

· Activity # 25:  Acceptance of the Other According to Different Communities

· Activity # 26: The Other from the Same Community and the Other from a Different Community

· Activity # 27: Globalization 
3. Interaction between group members: The group works with harmony and integration and enriching the discussion by sharing the participants’ personal experiences. This is brought out via the following activities: 

· Activity # 8: Minority Rights

· Activity # 9: Minority Rights 

4. Presentation: this technique works well for students when it is used with the following activities:

· Activity # 11: Freedom and Responsibility

· Activity # 14: Distributive Justice

· Activity # 15: Corrective Justice

5. Texts; given to participants to work on individually or with the group (small group). Some of these texts require role playing. The texts include stories, press materials, academic articles.

The activities are: 

· Activity # 12: Right of Expression 

· Activity # 17: Concept of Authority

· Activity # 18: Separation of Powers

· Activity # 19: Elections are a Right and Duty

· Activity # 20: Tranfer of Power

· Activity # 21: Rule of Law

6. Educational games: these involve a high level of interaction. Games were used in the following activities:

· Activity # 13: Privacy 

· Activity # 16: Procedural Justice/ Part One
7. Drama and Role Playing:

· Activity # 5: Identity is an Unstable Phenomenon. 

The Content of the Curriculum:

The curriculum consists of five chapters and also appendices necessary for the implementation of some activities in addition to some supplemental theoretical material. It also includes the objectives, implementation mechanisms and other activities that seek to:

· Initiate the group and create a comfortable atmosphere among participants.

· Build bridges of confidence.

· Organize expectations of both members and the group as a whole.

· Define the limits of what can and cannot be done during the training.

· Assure the sense of continuity among the members of the group.
These ice breaking activities aim to create comfort between members of the group and the trainer. 

The five chapter curriculum contains twenty-seven activities. The purpose of these activities is to clarify the concepts discussed in each chapter from the theoretical point of view and relate them to everyday life (be it the whole society, the school or home). These concepts are highly relevant to the Palestinian socio-political situation. Furthermore, such concepts will promote change in the society in a way that will strengthen issues like human rights, democracy, accepting the other, and encourage their adoption as educational values. 
Chapter One: Identity:
This chapter contains three activities on:
· Individual identity

· Collective identity

· Identity as an unstable phenomenon

The three activities focus on:
1. Highlighting the individual identity of the participants and enabling them to accentuate their personality traits, be independent, and explore their talents and personal ambitions. This will result in making them self-confident and therefore able to accept different view points, since differing with others is a healthy phenomenon. Being aware of the different aspects of their personality helps students to strengthen those aspects that are positive and examine those that are negative.

2. Clarifying collective identities and affiliations. These affiliations may contradict with each other causing internal conflicts. These affiliations should be used to unite the society not divide it. 

This activity concentrates on the concept of citizenship. This concept considers each citizen as an independent entity responsible for his/her actions and equal in front of the law regardless of their affiliations.  
3. Finally, the controversial relationship between the individual identity and the collective identity is examined in terms of similarities and differences. This activity helps the group to achieve their full individual and group rights without giving up either their individual or collective identity. People go through a variety of experiences that may lead to strengthening one identity over another. For example, a particular experience may strengthen one's tribal commitment over political allegiance or vice versa. 
Chapter Two: Rights
This chapter contains five activities that focus on human rights from different perspectives:
· Rights

· Human rights: history and types

· Minority rights

· Minority rights in the Palestinian society 

· Women's rights: women in parliament 
Activities begin by defining “rights” as being of a social nature. Individuals or groups are prone to ask for their rights from their societies or countries. These demands may or may not be met. In addition, the concept of rights is related to the concept of responsibility, as many rights cannot be exercised unless others respect them. For example, freedom of the press cannot be practiced if a country does not protect it. The concept of rights is also related to concepts like freedom, justice, law and order.

Other activities discuss “human rights” by defining their types, history and development. The basic human rights such as human dignity and the right to life are universal rights and are beyond ethnic, religious and cultural affiliation. People's growing awareness about their rights and their struggle for them will reinforce these rights to become an essential part of the social fabric. 
This chapter also addresses the concept of minority rights and the meaning of the minority and the majority. Moreover, it talks about the rights of minorities in Palestinian society by examining the relationship of the minority with the larger society. This relationship is a clear indicator of the level of tolerance in Palestinian society. The chapter emphasises that the modern society is the one that uses differences between itself and other groups to enrich itself and enhance its stability. This only can be done by respecting minority rights at both the legal and public level. Citizenship is what guarantees rights for all and what achieves equality between individuals and groups. 

Finally, the chapter discusses women's rights and women's participation in the parliament. This final activity deals with equality between men and women, the relationship between women's rights and men's rights, and the debate about the quota system.  

Chapter Three: Foundations of Democracy in Schools 
This chapter contains six activities:
· Freedom and responsibility 

· Right of expression

· Privacy

· Distributive justice

· Corrective justice

· Procedural justice 

These activities examine the participants’ awareness of these concepts in school and the characteristics of these rights. They also examine the exercise of these rights and the obstacles emerging from exercising them. Finally, the activities seek to change the reality on the basis of protecting these rights. 
The purpose of this activity/discussion is to link these rights with the participants’ daily lives and to deal with these rights as a concrete need. The discussion correlates the theoretical aspects with the practical aspects in school and consequently explores the  teachers’ behavior with their students. In addition, the activity indicates how teachers can pass on these concepts to their students in order to initiate positive attitudes towards the concepts and strengthen their values. 
The chapter discusses these concepts as follows: 
1. The concepts of right and responsibility. Both of these contribute to the stability of individuals and societies, when individuals practice their rights without affecting or harming other individuals or their society. 

2. The right of freedom of expression and its importance and impact on individuals and society. This right should have an impact on the relationship between the teacher and the students. This relationship should be based on mutual respect, interaction and partnership. 

3. The concept of privacy which includes: 
· The right to hide personal relationships from anyone

· The right to hide personal information 

· The right to be alone whenever and wherever he/she wants

· The right to be free from interference of others regarding his/her behavior and the things he/she likes 

This concept is very important in daily life, and in school in particular as it is related to human dignity. Therefore, it is vital that students be encouraged to practice it while at the same time making a balance between its positive and negative sides, and without contradicting with the Palestinian law. 
4. The three branches of justice (distributive, corrective and procedural) as one of the important issues in school. Its absense and lack of application cause a lot of problems as happens in Palestinian schools. The evaluation completed by the participants indicated that justice is not applied in schools, and there are a lot of issues, between principals and teachers, between teachers, between teachers and students, and between students.

The curriculum clarifies that distributive justice means that injustice is not practiced on anyone for distributing anything, or for participating in any activity…etc. This type of justice follows certain conditions:

· Duty that makes everyone participate

· Needs that differ from young people to older ones 

· Abilities that are different from one person to another. For example, a father cannot ask his little child to carry something heavier than he can manage. 

· Merit, which means that some people are advantaged over others. For example, outstanding students receive awards while others do not. 

The second type of justice is corrective justice. It means that people should be given the opportunity to correct their mistakes if these mistakes can be corrected. On the other hand, some mistakes cannot be corrected and therefore, this person should be punished for these mistakes, yet in a just way. 

The last type is procedural justice. The curriculum defines this justice as following certain fair procedures to discover something or to reach a decision about something. These procedures though should not violate the privacy of individuals or groups, or disrespect them. 
Chapter Four: Governance and Partnership 

This chapter contains five activities that focus on governance and partnership.  Democratic governance, separation of powers to ensure democracy, and the importance of transfer of power are discussed under this topic. In addition, the electoral process and the multi-party system in Palestine are examined as well. The chapter concludes with talking about the importance of the rule of law in building the society, and the agreement between all parties to change laws or reject them. This is done through the following activities:

· Authority

· Separation of powers

· Elections are a right and duty

· Transfer of power

· The rule of law

This chapter clarifies the concept of authority and the difference between authority and extreme power of authority. Extreme power of authority refers to an individual using their power to use violence on others unlawfully.  The curriculum also refers to the importance of authority in the home, the school and society in general, with special attention to the negative impact of this concept in school. 
The curriculum explains the concept of separation of powers, and gives an opportunity to participants to learn about its applications in the Amended Palestinian Basic Law. Separation of powers is one of the most important pillars of the democratic system since it means collective leadership and no centralization in decision making. In other words, no dictatorship. 
The idea of separation of powers aims at achieving a balance between the different bodies that have power, and at preventing any attempt that leads to exploitation of that power. This chapter also talks about the Palestinian experience of free elections and how this experience is still in its early stages. This requires public awareness about this right and the need to protect it and practice it in every aspect of life. 
The chapter also handles the concept of transfer of power and the two mechanisms of transfer of power; the first mechanism is elections which supports a peaceful transition of power in accordance to the will of voters. The second mechanism is violence, by forcing political leaders to leave their positions. 
The peaceful transfer of power reflects the will of citizens to choose who should represent them, and the lack of real application of this concept means dictatorship i.e. corruption, repression and confiscation of freedoms. Absence of this concept will lead to armed coups and revolutions which could destroy the country and bring individuals into power who do not actually represent the aspirations of the people. A government who comes to power through coups leaves through the same way unless it adopts the peaceful transfer of power.  

The chapter ends with a discussion of the concept of the rule of law and the importance of this concept for society. Laws are not enacted haphazardly but because the society needs them (country, school, family). These laws should be applied without any exceptions for all individuals and groups. All individuals and groups are equal in front of the law, even those who make these laws. The rule of law means equality and non-discrimination.  

Chapter Five: The Different Other
Activities:
· The different other

· Accepting the other

· The different other from a different society

· Accepting the different other that comes from a different society 

· Accepting the other from the same society and the other from a different society 

· Globalization 

There are two categories for the ‘other’:

1. First: The other that is different and that comes from the same society. 

2. Second: The other that is different and that comes from a different society.

The chapter deals with the following issues: 
1. Differences in society are a normal phenomenon. Individual and group diversity exist in the community where we live, and a lot of times we do not have a chance to interact with these individuals and groups. Yet, the only source of information about these people or groups is what we hear from a second source. This information is usually inaccurate and gives a negative impression. Therefore, the best way to know the other is through direct interaction. 

2. Accepting the other does not necessarily mean adopting his/her views and culture but recognizing his/her right to hold his/her views and express them. Tolerance in society is dependent on the ability of its individuals and groups to accept the different other based on social norms. 

3. Accepting the different other that comes from a different society depends on the relationship with this person or group. That is to say if this person or group does not threaten my own identity then it will be easy to accept this person or group and vice versa. Accepting the other is conditional to the disappearance of this threat. 

4. The type of relationship with the different other that comes from a different society is the same as the one from the same society, yet we tend to believe that the internal differences are better than the external ones. The relationship with both depends on the nature of conflict. However; the fact remains that there is rejection when conflict exists. 
5. Globalization has an impact on our society as identities are threatened by it. Facing this phenomenon is based on the interaction between the national and local culture and the global culture. This interaction aims to aquire what is suitable and appropriate for our culture without rejecting the other totally. This interaction requires a high level of awareness about both cultures, the national and the global. 
The curriculum was written by Saber Rabi and Huthayfa Jalamni based on research by Aziz Haidar.

The project was coordinated by Fakhira Halloun

The project was evaluated by Nabil Shibliy

The overall supervision was done by Lucy Nusseibeh
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